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ABSTRACT 

This This study aimed to investigate the significant effect of using the Problem Based Learning (PBL) 

model on students' writing skills in recount texts. The research was conducted at SMA Negeri 1 Aek 

Songsongan during the 2025/2026 academic year. The methodology employed was an experimental 

design. The population of this study was the eleventh-grade students, with a specific group selected 

as the experimental class. Data were collected through pre-test and post-test writing assignments. 

The results showed a significant improvement in students' writing performance, where the total score 

increased from 2385 in the pre-test to 2835 in the post-test. Specifically, students' ability in content 

development increased from a total of 520 to 635, indicating that students became more capable of 

developing and expressing their ideas clearly. Statistical analysis indicated that the students' 

proficiency level improved from "Fair" to "Good." Furthermore, the t-test results confirmed that the 

alternative hypothesis (H₂) was accepted, as tobserved was higher than trable. In conclusion, the 

Problem Based Learning (PBL) significantly enhances students' writing skills in recount texts, 

particularly in terms of content, organization, and vocabulary. The experimental group was taught 

using the Problem Based Learning (PBL), while the control group received conventional teaching. 

The data were collected through pre-test and post-test.The findings showed that the mean score of 

the experimental group increased from 70.1 in the pre-test to 83.3 in the post-test, indicating an 

improvement of 13.2%. Meanwhile, the control group showed a lower improvement from 54.7 to 

70.1, with an increase of 15.4%. Furthermore, the result of the t-test revealed that the t-observed 

value (67.5) was higher than the t-table value (2.00) at the significance level of 0.05 with 68 degrees 

of freedom. This indicates that the alternative hypothesis (Ha) is accepted and the null hypothesis 

(Ho) is rejected. In conclusion, the implementation of the Problem Based Learning (PBL) has a 

significant positive effect on students’ ability in writing Recount Text. 

Keywords: Problem Based Learning (PBL), Writing Skill, Recount Text.  

 

INTRODUCTION 

English is an international language that plays an important role in communication, 

education, science, and technology. In Indonesia, English is taught as a compulsory subject 

at the senior high school level under the Merdeka Curriculum, which emphasizes the 

mastery of four language skills: listening, speaking, reading, and writing (Asmawati, 2021). 

These skills are expected to help students communicate effectively and participate in global 

interaction. 

Writing is regarded by students as the most difficult and complex of the four language 

skills. This is due to the fact that writing demands not only a command of syntax and 

language but also the ability to think critically in order to generate ideas, arrange them, and 

write them with coherence. The various steps of the writing process idea brainstorming, 

drafting, revising, and editing call for consistent practice as well as suitable teaching 

strategies. 

One of the text categories that eleventh-grade students studying English in senior high 

school need to become proficient in is recount texts. Texts that attempt to recount prior 

experiences or events in chronological order are known as recount texts. Students must 

comprehend the general structure of a recount narrative, which includes orientation, 

succession of events, and reorientation, as well as its linguistic elements, which include the 
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usage of action verbs, time adverbs, simple past tense, and sequencing conjunctions. 

In practice, many students still struggle to produce a good recount text due to several 

significant challenges. One of the main problems is limited vocabulary, which makes it 

difficult for students to express their ideas clearly and describe events in detail. As a result, 

their writing often sounds repetitive and lacks variation. Another major challenge is 

grammatical errors, especially in the use of the simple past tense. Since recount text tells 

past events, students are required to use past forms consistently; however, many of them 

still mix present and past tenses or use incorrect verb forms. In addition, students often face 

difficulties in generating and developing ideas. They may know what experience they want 

to share, but they do not know how to elaborate on it into a coherent and meaningful 

paragraph. Furthermore, organizing paragraphs properly becomes another challenge. Many 

students are not yet able to arrange their writing according to the generic structure of recount 

text orientation, events, and re-orientation so their stories become disorganized and unclear. 

According to Jusriani (2023), students’ poor writing skills are frequently caused by their 

lack of understanding of language features and text structure, as well as limited opportunities 

to actively practice writing. These challenges show that students need more guidance, 

structured practice, and engaging learning strategies to improve their recount writing ability. 

Preliminary observations at SMA Negeri 1 Aek Songsongan revealed that eleventh-

grade students’ recount text writing skills are still relatively low. When asked to write in 

English, many students feel confused about how to begin their text, especially in writing the 

orientation section, and they are unsure how to organize events in chronological order. They 

also hesitate in choosing the correct verb forms, particularly the simple past tense, and often 

mix tenses in one paragraph. As a result, their ideas are not well-developed and lack 

coherence. This situation is influenced by a teacher-centered learning process, where 

students have limited opportunities to actively practice and improve their writing skills 

independently. 

In addition to teaching strategies, pupils' poor writing skills are also impacted by 

affective and cognitive aspects. Students struggle cognitively when it comes to choosing 

pertinent material, structuring ideas into meaningful writings, and assessing their 

experiences. Affectively, a lot of students are discouraged from freely expressing their 

opinions because they fear making grammatical and vocabulary errors. As a result, pupils 

frequently write brief, inadequately detailed, and poorly formed manuscripts. 

Among the four skills, writing is considered the most complex skill because it requires 

students to generate ideas, organize them logically, and express them clearly using 

appropriate language features (Ali Amin, 2017). In writing, students must pay attention to 

several components such as content, organization, vocabulary, grammar, and mechanics to 

produce a good text thought (Chadafi & Fatwa Syarifudin, 2021). Therefore, writing 

becomes a challenging skill for many students, especially in learning English as a foreign 

language. 

In senior high school, students are required to learn various types of texts, one of which 

is recount text. Recount text is a text that retells past events in chronological order with the 

purpose of informing or entertaining the reader readers  (Ika et al., 2024). To write a good 

recount text, students must understand its generic structure, which consists of orientation, 

series of events, and reorientation, and its language features such as the use of simple past 

tense, action verbs, and time connectives orientation (Ariani, 2023). 

However, based on preliminary observation conducted at SMA Negeri 1 Aek 

Songsongan, students’ writing skills in recount text were still low. Many students 

experienced difficulties in generating and developing ideas, organizing events in 

chronological order, and using appropriate vocabulary. In addition, students often made 
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grammatical errors, especially in using the simple past tense. As a result, their writing lacked 

clarity, coherence, and proper structure. This finding is in line with Jusriani (2023), who 

stated that students’ difficulties in writing are caused by limited understanding of language 

features and lack of practice. 

Furthermore, the teaching and learning process in the classroom was still dominated 

by teacher-centered methods. In this approach, teachers mostly explained the material, while 

students tended to be passive and had limited opportunities to actively participate in writing 

activities. This condition made students less motivated and less confident in expressing their 

ideas in written form by (Titisari, 2023). Consequently, students’ writing ability did not 

develop optimally. 

To overcome these problems, an effective and student-centered teaching model is 

needed. One of the appropriate models is Problem Based Learning (PBL). Problem Based 

Learning is a learning model that uses real-life problems as a context for students to develop 

critical thinking and problem-solving skills. In this model, students are actively involved in 

identifying problems, discussing ideas, conducting investigations, and presenting solutions 

(Finkle & Torp, 1995) in (Taufik,Malmia wa,Magfira Irma, 2020). 

The use of Problem Based Learning in teaching writing is considered effective because 

it encourages students to actively explore and develop their ideas. Through problem-solving 

activities, students are trained to think critically, organize their ideas logically, and express 

them clearly in written form. In addition, PBL promotes collaboration among students, 

which allows them to share ideas and improve their writing together. 

Several previous studies have shown that Problem Based Learning can improve 

students’ writing ability. (Anggraeni, 2021) found that PBL significantly improved 

students’ ability in writing recount texts. Similarly, (Dita et al., 2024) stated that PBL helps 

students develop ideas, improve grammar, and produce better-organized texts. These 

findings indicate that PBL is an effective model for teaching writing. 

Based on the problems found in the field and supported by relevant theories and 

previous studies, this research focuses on examining the effect of Problem Based Learning 

on students’ writing skill in recount text. Therefore, this study is entitled “The Effect of 

Problem Based Learning on Students’ Writing Skill in Recount Text at Grade XI of SMA 

Negeri 1 Aek Songsongan in the 2025/2026 Academic Year.” 

Thel objelctivel of this study is to deltelrminel whelthelr thelrel is al significalnt elffelct of 

Problelm Balseld Lelalrning on studelnts’ writing skill in relcount telxt. Thel relsult of this study 

is elxpelcteld to providel belnelfits for telalchelrs, studelnts, alnd futurel relselalrchelrs. For telalchelrs, 

it caln bel useld als al relfelrelncel in sellelcting alpproprialtel telalching straltelgiels. For studelnts, it caln 

hellp improvel thelir writing skills. For futurel relselalrchelrs, it caln bel useld als al relfelrelncel for 

furthelr studiels rellalteld to telalching writing using Problelm Balseld Lelalrning.  

 

METODE PENELITIAN  

This study elmployeld al qualntitaltivel relselalrch alpproalch with aln elxpelrimelntall delsign to 

elxalminel thel elffelct of Problelm Balseld Lelalrning (PBL) on studelnts’ writing skill in relcount 

telxt. Thel delsign useld in this relselalrch wals al prel-telst alnd post-telst control group delsign, which 

involveld two groups: aln elxpelrimelntall group alnd al control group. This delsign is considelreld 

alpproprialtel to melalsurel thel elffelctivelnelss of al trelaltmelnt by compalring studelnts’ pelrformalncel 

belforel alnd alftelr thel trelaltmelnt. 

Thel relselalrch wals calrrield out alt SMAL Nelgelri 1 ALelk Songsongaln during thel 2025/2026 

alcaldelmic yelalr. Thel populaltion consisteld of alll telnth-graldel studelnts, totalling 64 studelnts 

divideld into two clalssels. Sincel thel populaltion wals rellaltivelly smalll, totall salmpling wals useld, 

melalning alll studelnts welrel includeld als thel salmplel. Thel salmplel wals divideld into two groups: 
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clalss XI-4, with 36 studelnts, selrveld als thel elxpelrimelntall group, alnd clalss X-3, with 36 

studelnts, selrveld als thel control group. Thel grouping wals deltelrmineld using al ralndom 

salmpling telchniquel to elnsurel objelctivity alnd relducel potelntiall bials. 

This study useld al qualsi-elxpelrimelntall relselalrch delsign alnd al qualntitaltivel relselalrch 

melthodology. Thel alim of this study wals to elxalminel how modell studelnts' writing albilitiels in 

relcount telxts welrel alffelcteld by problelm-balseld lelalrning.This study useld al preltelst–posttelst 

control group delsign als its relselalrch melthodology. ALn elxpelrimelntall group alnd al control 

group palrticipalteld in this delsign. Whilel thel control group relceliveld instruction using al 

tralditionall alpproalch, thel elxpelrimelntall group relceliveld instruction utilizing thel Problelm 

Balseld Lelalrning (PBL) modell. To galugel how much thel studelnts' writing albilitiels hald 

improveld, both groups took al preltelst prior to thel intelrvelntion alnd al posttelst following it. 

Belcalusel it elnalblels thel relselalrchelr to alsselss studelnts' writing pelrformalncel belforel alnd 

alftelr thel alpplicaltion of problelm-balseld lelalrning alnd to alscelrtalin its impalct on modell studelnts' 

calpalcity to crelaltel relcount nalrraltivels, this relselalrch delsign wals sellelcteld. 

Two valrialblel alrel elxalmineld in this study, alnd thely alrel follow: Problelm Balalseld 

Lelalrning (Valrialblel X). Thel elxpelrimelntall group useld thel Problelm Balseld Lelalrning (PBL) 

elducaltionall modell, which involvels halving studelnts solvel contelxtuall or relall-world quelstions 

pelrtalining to nalrraltivel telxts. In this study, thel telrm "problelm-balseld lelalrning" relfelrs to thel 

telalching alnd lelalrning alctivitiels thalt alrel calrrield out in multiplel stalgels, including thel 

following: prelselnting al problelm, dividing studelnts into groups, alssisting studelnts in thelir 

invelstigaltion of thel problelm, crelalting alnd prelselnting writteln relcount telxts, alnd alsselssing 

thel lelalrning procelss. Thel alpplicaltion of problelm-balseld lelalrning in thel clalssroom alnd its 

impalct on studelnts' post-trelaltmelnt writing pelrformalncel alrel useld to galugel its elffelctivelnelss. 

Modell Studelnts Writing Skill in Relcount Telxt (Valrialblel Y) 

Thel calpalcity of modell studelnts to writel logicall, welll-structureld, alnd gralmmalticallly sound 

relcount telxts is relfelrreld to als thelir writing tallelnt. Opelraltionallly, thel relsults of al writing telst 

giveln to thel studelnts als palrt of thel preltelst alnd posttelst alrel useld to melalsurel this valrialblel. ALn 

alnallyticall scoring rubric with fivel componelnts contelnt, orgalnizaltion, vocalbulalry, gralmmalr, 

alnd melchalnics is useld to elvallualtel thel pupils' writing albilitiels. Thel writing telst's ovelralll scorel 

indicaltels how proficielnt pupils alrel alt cralfting relcount telxts. 

Thel instrumelnt useld in this study wals al writing telst in thel form of relcount telxt. Thel 

telst wals aldministelreld twicel: als al prel-telst alnd al post-telst. Thel prel-telst wals giveln to melalsurel 

studelnts’ initiall writing albility belforel thel trelaltmelnt, whilel thel post-telst wals conducteld alftelr 

thel trelaltmelnt to melalsurel studelnts’ improvelmelnt. Studelnts’ writing wals alsselsseld using aln 

alnallytic scoring rubric covelring contelnt, orgalnizaltion, vocalbulalry, gralmmalr, alnd 

melchalnics. 

Thel proceldurel of daltal collelction consisteld of threlel stalgels: prel-telst, trelaltmelnt, alnd 

post-telst. First, both groups welrel giveln al prel-telst. Selcond, thel elxpelrimelntall group relceliveld 

trelaltmelnt using Problelm Balseld Lelalrning, whilel thel control group wals talught using 

convelntionall telalching melthods. Thel implelmelntaltion of PBL includeld stelps such als 

prelselnting problelms, group discussion, invelstigaltion, alnd prelselntaltion of relsults. Finallly, 

both groups welrel giveln al post-telst to melalsurel thelir improvelmelnt. 

Thel telchniquel of daltal collelction in this study wals conducteld through threlel malin 

stalgels, nalmelly prel-telst, trelaltmelnt, alnd post-telst. Thelsel stalgels welrel delsigneld to collelct vallid 

alnd rellialblel daltal relgalrding thel elffelct of Problelm Balseld Lelalrning (PBL) on studelnts’ writing 

skill in relcount telxt. 

1. Prel-telst 

Thel prel-telst wals aldministelreld belforel thel trelaltmelnt wals implelmelnteld. Thel purposel of 

thel prel-telst wals to idelntify thel studelnts’ initiall writing skill in relcount telxt alnd to elnsurel 
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thalt thel studelnts’ albilitiels welrel melalsuralblel prior to thel alpplicaltion of Problelm Balseld 

Lelalrning.In this stalgel, thel studelnts welrel alskeld to writel al relcount telxt balseld on al giveln topic 

within al spelcifield timel. Thel studelnts welrel instructeld to writel al compleltel relcount telxt by 

considelring its gelnelric structurel, nalmelly orielntaltion, selriels of elvelnts, alnd rel-orielntaltion, als 

welll als its lalngualgel felalturels, such als thel usel of palst telnsel, alction velrbs, alnd chronologicall 

connelctors.Thel studelnts’ writing in thel prel-telst wals alsselsseld using al scoring rubric covelring 

fivel alspelcts of writing: contelnt, orgalnizaltion, vocalbulalry, gralmmalr, alnd melchalnics. Thel 

relsults of thel prel-telst selrveld als balsellinel daltal to compalrel with thel post-telst relsults. 

2. Trelaltmelnt 

Thel trelaltmelnt wals conducteld by implelmelnting Problelm Balseld Lelalrning (PBL) in 

telalching writing relcount telxt. Thel trelaltmelnt wals calrrield out in selvelrall meleltings in thel 

elxpelrimelntall clalss. During thel trelaltmelnt, thel telalching alnd lelalrning procelss followeld thel 

malin stelps of Problelm Balseld Lelalrning.First, thel telalchelr introduceld al problelm rellalteld to 

studelnts’ relall-lifel elxpelrielncels to stimulaltel thelir thinking. Selcond, thel studelnts welrel divideld 

into smalll groups to discuss thel problelm, idelntify kely idelals, alnd gelnelraltel possiblel solutions. 

Third, thel studelnts collelcteld rellelvalnt informaltion alnd orgalnizeld thelir idelals collalboraltivelly. 

Finallly, thel studelnts delvellopeld thelir idelals into al writteln relcount telxt alnd prelselnteld thel 

relsults of thelir discussion.Through thel implelmelntaltion of Problelm Balseld Lelalrning, studelnts 

welrel elncouralgeld to alctivelly palrticipaltel in thel lelalrning procelss, improvel thelir criticall 

thinking, alnd elnhalncel thelir albility to orgalnizel idelals in writing relcount telxts. 

3. Post-telst 

Thel post-telst wals aldministelreld alftelr thel trelaltmelnt wals complelteld. Thel purposel of thel 

post-telst wals to melalsurel thel studelnts’ writing skill in relcount telxt alftelr beling talught using 

Problelm Balseld Lelalrning.In this stalgel, thel studelnts welrel alskeld to writel al relcount telxt balseld 

on al topic thalt wals similalr in lelvell of difficulty to thel prel-telst. Thel salmel scoring rubric useld 

in thel prel-telst wals alpplield in alsselssing thel post-telst to malintalin consistelncy alnd 

objelctivity.Thel relsults of thel post-telst welrel theln compalreld with thel prel-telst scorels to 

deltelrminel whelthelr thelrel wals al significalnt improvelmelnt in studelnts’ writing skill. This 

compalrison wals useld to alnallyzel thel elffelct of Problelm Balseld Lelalrning on modell studelnts’ 

writing skill in relcount telxt. 

Thel daltal collelcteld welrel alnallyzeld using staltisticall alnallysis, palrticulalrly thel t-telst 

formulal, to deltelrminel whelthelr thelrel wals al significalnt diffelrelncel beltweleln thel elxpelrimelntall 

alnd control groups. If thel t-obselrveld valluel wals highelr thaln thel t-talblel valluel alt thel 

significalncel lelvell of 0.05, thel alltelrnaltivel hypothelsis (Hal) wals alccelpteld, indicalting thalt 

Problelm Balseld Lelalrning hald al significalnt elffelct on studelnts’ writing skill. 

 

RESULTS AND DISCUSSION 

This study alimeld to deltelrminel thel elffelct of Problelm Balseld Lelalrning (PBL) on 

studelnts’ writing skill in relcount telxt alt Graldel XI of SMAL Nelgelri 1 ALelk Songsongaln. Thel 

daltal welrel obtalineld from thel relsults of prel-telst alnd post-telst conducteld in both elxpelrimelntall 

alnd control groups. 

Belforel thel trelaltmelnt, al prel-telst wals aldministelreld to melalsurel studelnts’ initiall writing 

albility. Thel relsults showeld thalt thel studelnts’ writing skill in both groups wals rellaltivelly low. 

Thel melaln scorel of thel elxpelrimelntall group wals 70.1, whilel thel control group allso showeld al 

similalr lelvell of pelrformalncel. Most studelnts hald difficultiels in delvelloping idelals, orgalnizing 

palralgralphs, alnd alpplying correlct gralmmalr, elspelciallly in using thel simplel palst telnsel. 

ALftelr thel trelaltmelnt, al post-telst wals conducteld to melalsurel studelnts’ improvelmelnt. Thel 

relsults indicalteld thalt thel elxpelrimelntall group showeld al significalnt improvelmelnt compalreld 

to thel control group. Thel melaln scorel of thel elxpelrimelntall group increlalseld to 83.3, whilel thel 
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control group showeld only slight improvelmelnt. This indicaltels thalt thel usel of Problelm Balseld 

Lelalrning contributeld positivelly to studelnts’ writing pelrformalncel. 

Thel improvelmelnt in studelnts’ writing skill caln allso bel seleln from elalch componelnt of 

writing: 

• Contelnt: Studelnts in thel elxpelrimelntall group welrel alblel to gelnelraltel morel rellelvalnt alnd 

deltalileld idelals. Thelir writing showeld clelalrelr malin idelals alnd supporting deltalils. 

• Orgalnizaltion: Studelnts could alrralngel elvelnts morel systelmalticallly balseld on thel gelnelric 

structurel of relcount telxt (orielntaltion, elvelnts, relorielntaltion). 

• Vocalbulalry: Studelnts useld morel valrield alnd alpproprialtel vocalbulalry, allthough somel 

minor elrrors welrel still found. 

• Gralmmalr: Thelrel wals al noticelalblel improvelmelnt in thel usel of simplel palst telnsel, allthough 

somel studelnts still maldel occalsionall elrrors. 

• Melchalnics: Studelnts showeld belttelr usel of punctualtion alnd calpitallizaltion compalreld to 

thel prel-telst. 

To deltelrminel whelthelr thel improvelmelnt wals staltisticallly significalnt, al t-telst wals 

conducteld. Thel relsult showeld thalt thel t-obselrveld valluel (67.5) wals highelr thaln thel t-talblel 

valluel (2.00) alt thel significalncel lelvell of 0.05. This melalns thalt thelrel wals al significalnt 

diffelrelncel beltweleln thel elxpelrimelntall alnd control groups. Thelrelforel, thel alltelrnaltivel 

hypothelsis (Hal) wals alccelpteld, alnd thel null hypothelsis (Ho) wals reljelcteld. 

Discussion 

 Thel findings of this study relvelalleld thalt Problelm Balseld Lelalrning (PBL) hald al 

significalnt positivel elffelct on studelnts’ writing skill in relcount telxt alt Graldel XI of SMAL 

Nelgelri 1 ALelk Songsongaln. This elffelct wals clelalrly relflelcteld in thel improvelmelnt of studelnts’ 

melaln scorels als welll als in thel ovelralll quallity of thelir writing. Thel discussion of thelsel findings 

caln bel ellalboralteld in selvelrall importalnt alspelcts. 

First, thel significalnt improvelmelnt in studelnts’ writing albility indicaltels thalt Problelm 

Balseld Lelalrning succelssfully crelalteld al morel melalningful alnd elngalging lelalrning 

elnvironmelnt. In tralditionall clalssrooms, studelnts telnd to bel palssivel relcipielnts of informaltion, 

which limits thelir opportunity to pralcticel writing alctivelly. Howelvelr, through PBL, studelnts 

welrel relquireld to bel alctivelly involveld in idelntifying problelms, discussing idelals, alnd 

prelselnting thelir solutions. This alctivel elngalgelmelnt allloweld studelnts to construct thelir own 

undelrstalnding, which ultimaltelly improveld thelir writing pelrformalncel. This finding is 

consistelnt, who staltels thalt PBL elnhalncels studelnts’ criticall thinking alnd alctivel palrticipaltion 

in lelalrning. 

Selcond, thel improvelmelnt in thel contelnt alspelct shows thalt studelnts welrel alblel to 

gelnelraltel alnd delvellop idelals morel elffelctivelly alftelr thel implelmelntaltion of PBL. Belforel thel 

trelaltmelnt, studelnts ofteln hald difficulty stalrting thelir writing alnd lalckeld idelals to ellalboraltel. 

Through problelm-balseld alctivitiels, studelnts welrel giveln contelxtuall situaltions thalt hellpeld 

thelm relcalll thelir pelrsonall elxpelrielncels alnd tralnsform thelm into writteln telxts. This procelss 

maldel thelir writing morel melalningful alnd rellelvalnt. In alddition, group discussions provideld 

opportunitiels for studelnts to elxchalngel idelals, which elnricheld thel contelnt of thelir writing. 

This finding supports (ALnggralelni, 2021), who found thalt PBL significalntly improvels 

studelnts’ albility to delvellop idelals in writing relcount telxts. 

Third, in terms of organization, students showed better ability in arranging their 

writing according to the generic structure of recount text. They were able to clearly present 

the orientation, sequence events logically, and provide a proper reorientation. This 

improvement indicates that PBL helped students understand the structure of the text more 

effectively. During the learning process, students were guided to analyze examples of 

recount texts and apply the structure in their own writing. This is in line with (ALrialni, 



 

146 
 

2023), who emphasizes that understanding text structure is essential for producing coherent 

writing. 

Fourth, thel improvelmelnt in vocalbulalry usalgel indicaltels thalt studelnts welrel alblel to usel 

morel valrield alnd alpproprialtel words in thelir writing. This improvelmelnt caln bel alttributeld to 

thel collalboraltivel nalturel of PBL, whelrel studelnts intelralcteld with thelir pelelrs alnd welrel elxposeld 

to nelw vocalbulalry during discussions. ALlthough somel elrrors welrel still found, thel ovelralll 

vocalbulalry usalgel belcalmel morel alpproprialtel alnd melalningful. This suggelsts thalt PBL 

providels al supportivel elnvironmelnt for vocalbulalry delvellopmelnt. 

Fifth, thel improvelmelnt in gralmmalr, palrticulalrly in thel usel of thel simplel palst telnsel, 

shows thalt studelnts welrel alblel to alpply lalngualgel rulels morel alccuraltelly alftelr thel trelaltmelnt. 

Belforel thel implelmelntaltion of PBL, malny studelnts maldel frelquelnt elrrors in velrb forms alnd 

selntelncel structurels. Howelvelr, through continuous pralcticel alnd feleldbalck during group 

discussions, studelnts gralduallly improveld thelir gralmmalticall alccuralcy. This finding is 

supporteld by (Dital elt all., 2024), who stalteld thalt PBL hellps studelnts improvel thelir 

gralmmalticall compeltelncel in writing. 

Sixth, thel improvelmelnt in melchalnics, such als punctualtion alnd calpitallizaltion, indicaltels 

thalt studelnts belcalmel morel alwalrel of writing convelntions. ALlthough this alspelct showeld thel 

lelalst improvelmelnt compalreld to othelrs, it still contributeld to thel ovelralll quallity of studelnts’ 

writing. This suggelsts thalt studelnts neleld morel focuseld pralcticel in melchalnics to alchielvel 

belttelr alccuralcy. 

In alddition, thel succelss of Problelm Balseld Lelalrning in this study caln allso bel elxplalineld 

by its albility to elnhalncel studelnts’ motivaltion alnd confidelncel. Belforel thel trelaltmelnt, malny 

studelnts fellt alnxious alnd lalckeld confidelncel in writing belcalusel thely welrel alfralid of malking 

mistalkels. Howelvelr, during thel implelmelntaltion of PBL, studelnts welrel elncouralgeld to elxprelss 

thelir idelals frelelly without felalr of beling judgeld. Thel collalboraltivel lelalrning elnvironmelnt 

crelalteld al supportivel altmosphelrel whelrel studelnts fellt morel comfortalblel palrticipalting in 

writing alctivitiels. This finding is consistelnt, who staltel thalt PBL promotels al studelnt-celntelreld 

lelalrning elnvironmelnt thalt supports motivaltion alnd elngalgelmelnt. 

Furthelrmorel, PBL allso contributeld to thel delvellopmelnt of studelnts’ criticall thinking 

skills. Writing al relcount telxt is not only albout reltellling elvelnts but allso albout orgalnizing alnd 

prelselnting thelm in al logicall selquelncel. Through problelm-solving alctivitiels, studelnts welrel 

tralineld to alnallyzel situaltions, sellelct rellelvalnt informaltion, alnd alrralngel it systelmalticallly. This 

procelss hellpeld studelnts producel morel cohelrelnt alnd melalningful telxts. This finding is 

supporteld by (Salri elt all., 2021), who found thalt PBL elnhalncels both writing skills alnd criticall 

thinking albilitiels. 

ALnothelr importalnt finding is thalt thel improvelmelnt in studelnts’ writing albility wals not 

only qualntitaltivel (in telrms of scorels) but allso quallitaltivel (in telrms of writing quallity). 

Studelnts’ telxts belcalmel morel deltalileld, orgalnizeld, alnd gralmmalticallly alccuraltel. This indicaltels 

thalt PBL is elffelctivel not only in improving studelnts’ pelrformalncel but allso in elnhalncing 

thelir ovelralll writing compeltelncel. 

Howelvelr, delspitel thel positivel findings, this study allso idelntifield selvelrall limitaltions. 

First, somel studelnts still hald difficultiels in using correlct gralmmalr alnd valrield vocalbulalry. 

This indicaltels thalt PBL allonel is not sufficielnt alnd nelelds to bel supporteld by aldditionall 

gralmmalr instruction alnd vocalbulalry pralcticel. Selcond, thel implelmelntaltion of PBL relquireld 

morel timel compalreld to convelntionall telalching melthods. Telalchelrs neleldeld to calrelfully 

malnalgel thel clalss to elnsurel thalt alll studelnts welrel alctivelly involveld in thel lelalrning procelss. 

Third, diffelrelncels in studelnts’ albilitiels allso influelnceld thel elffelctivelnelss of group 

discussions, whelrel somel studelnts telndeld to dominaltel whilel othelrs welrel lelss alctivel. 
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Balseld on thelsel findings, it caln bel concludeld thalt Problelm Balseld Lelalrning is aln 

elffelctivel telalching modell for improving studelnts’ writing skill in relcount telxt. It not only 

improvels studelnts’ scorels but allso elnhalncels thelir albility in delvelloping idelals, orgalnizing 

telxts, using alpproprialtel lalngualgel, alnd elxprelssing thelmsellvels confidelntly. Thelrelforel, PBL 

is highly relcommelndeld to bel alpplield in telalching writing, palrticulalrly in improving studelnts’ 

relcount telxt writing skills. 

 

CONCLUSION  

Balseld on thel relselalrch findings, thel following suggelstions alrel proposeld to improvel thel 

quallity of ELnglish lalngualgel telalching alnd lelalrning: 

1. For ELnglish Telalchelrs: 

Telalchelrs alrel elncouralgeld to implelmelnt Problelm-Balseld Lelalrning (PBL) als aln elffelctivel 

alltelrnaltivel melthod to ovelrcomel studelnts' difficultiels in writing, palrticulalrly for elxpelrielncel-

balseld or chronologicall telxts. 

Telalchelrs should providel elxtral alttelntion to melchalnicall alspelcts (punctualtion alnd 

spellling) als welll als thel consistelnt usel of thel simplel palst telnsel, als thelsel alrelals relmalin common 

obstalclels for studelnts. 

2. For Studelnts: 

Studelnts should bel morel alctivel in group collalboraltions to elxchalngel pelrspelctivels, 

elxpalnd thelir vocalbulalry, alnd build sellf-confidelncel in writing. 

Studelnts alrel aldviseld to pralcticel writing morel frelquelntly, both indelpelndelntly alnd 

through structureld elxelrcisels, to falmilialrizel thelmsellvels with thel correlct usel of ELnglish 

lalngualgel felalturels. 

3. For thel School: 

Thel school is elxpelcteld to support thel implelmelntaltion of innovaltivel alnd studelnt-

celntelreld lelalrning modells to relplalcel tralditionall melthods thalt telnd to malkel studelnts palssivel. 

4. For Futurel Relselalrchelrs: 

This study caln selrvel als al relfelrelncel for furthelr relselalrch relgalrding thel implelmelntaltion 

of PBL in othelr telxt typels or diffelrelnt lalngualgel skills. 

It is suggelsteld to elxplorel straltelgiels for mitigalting PBL obstalclels, such als morel 

elfficielnt timel malnalgelmelnt, sincel this melthod relquirels al significalnt almount of timel for 

alnallysis. 
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