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English language learning is pivotal in global
education due to English's role as an international
language, with student motivation being a key
determinant of language acquisition success. Despite
various studies highlighting Project-Based Learning
(PBL) as a method to enhance motivation, there
remains a gap regarding a comprehensive qualitative
analysis of its effects in English language learning
contexts. This study aims to bridge this gap by
examining how PBL influences student motivation,
drawing on Deci and Ryan's Self-Determination Theory
to differentiate between intrinsic and extrinsic
motivation. Through a qualitative literature review of
existing studies, the research synthesizes findings
indicating that PBL significantly boosts student
motivation by offering authentic, autonomous, and
collaborative learning experiences. Key factors
contributing to increased motivation include the real-
world relevance of projects, student autonomy,
collaborative learning, task complexity, and continuous
feedback. The interplay between intrinsic and extrinsic
motivations within PBL is also discussed, revealing that
PBL not only fosters intrinsic interest through
meaningful tasks but also supports extrinsic motivators
like grades and recognition. However, gaps such as the
need for more longitudinal studies and diverse
educational settings research are identified. The study
concludes by offering practical insights for educators
on implementing PBL to create a motivating and
engaging learning environment and provides a
foundation for future research on enhancing student
motivation in English language education.

Jurnal Pendidikan Inklusif | 73


mailto:%20abalalangyame@gmail.com1

Analysis Of Students’ Motivation In Project-Based English Language Learning.

INTRODUCTION

English language learning has become a crucial focus in global education,
particularly given the dominant role of English as an international language. Student
motivation in learning English is a key factor influencing the success of language
acquisition. According to Deci and Ryan (1985) in their Self-Determination Theory,
motivation consists of intrinsic and extrinsic motivation. Intrinsic motivation is the
drive to do something because of the inherent pleasure and satisfaction derived from the
activity itself, while extrinsic motivation comes from external factors such as rewards or
recognition.

Project-Based Learning (PBL) is considered an effective method for enhancing
student motivation. According to Thomas (2000), PBL involves students in complex
projects that allow them to develop knowledge and skills through extensive
investigationThis process not only increases student engagement but also provides them
with opportunities to apply knowledge in real-world contexts, which in turn can
enhance their learning motivation.

Several studies have shown that PBL can increase student motivation in language
learning. Stoller (2006) states that PBL gives students the opportunity to work
collaboratively and develop critical thinking skills, which are important aspects of
language learning. This is consistent with findings from Beckett and Miller (2006), who
assert that students engaged in PBL show higher levels of motivation compared to those
following traditional learning methods.

However, despite numerous studies exploring the impact of PBL on student
motivation, there remains a gap in the literature regarding a qualitative in-depth analysis
of how this method influences student motivation in the context of English language
learning. Therefore, this study aims to fill this gap by conducting a comprehensive
qualitative literature review. This research will analyze various studies and relevant
literature to provide a deeper understanding of the relationship between PBL and
student motivation in English language learning.

Thus, this study is expected to make a significant contribution to the educational
literature and offer practical insights for educators in designing learning strategies that
can enhance student motivation. Additionally, this research aims to identify theoretical
and practical implications that can serve as a foundation for further research in this field

METHOD
1. Research Approach

The research approach used in this study is qualitative. This approach was chosen
because it provides a deep understanding of students’ motivation in project-based
English learning. According to Creswell (2013), qualitative research allows researchers
to explore and understand the meanings individuals or groups ascribe to social or human
problems in their natural settings
2. Research Design

The research design used is a qualitative literature review. The qualitative
literature review aims to collect, analyze, and synthesize relevant literature to
understand the phenomenon being studied. Grant and Booth (2009) state that a
qualitative literature review can provide a comprehensive and in-depth understanding of
a research topic through critical analysis and synthesis of various literature sources
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3. Data Sources

The data sources used in this study include:

a. Journal Articles: Articles published in accredited scientific journals discussing
project-based learning and student motivation.

b. Books: Relevant books on the research topic, especially those discussing
educational theories and language learning.

c. Research Reports: Reports from previous studies relevant to the topic.

d. Other Documents: Other relevant documents such as dissertations, theses, and
conference papers.

According to Bowen (2009), the use of various secondary data sources can enrich

the analysis and provide a more in-depth and diverse context
4. Data Collection Techniques

Data collection was conducted through systematic literature search. This process
involves several steps:

a. ldentifying Literature: ldentifying relevant literature using keywords such as

"Project-Based Learning," "student motivation," and "English learning."

b. Selecting Literature: Selecting literature that is relevant and meets the
established inclusion criteria.

c. Evaluating Literature: Evaluating the quality and relevance of the selected
literature.

Fink (2014) suggests that systematic literature searches are an effective way to

gather comprehensive and relevant data from various sources
5. Data Analysis Techniques

Data analysis was performed using thematic analysis. Thematic analysis is a
method for identifying, analyzing, and reporting patterns (themes) within data. This
process involves several steps:

a. Familiarization with Data: Thoroughly reading and understanding the

collected literature.

b. Coding: Identifying and marking relevant sections of text related to the
research questions.

c. Identifying Themes: Grouping codes into broader and relevant themes.

d. Constructing Narrative: Combining findings into a coherent narrative.

Braun and Clarke (2006) state that thematic analysis is a flexible method that can
be used in various qualitative research approaches to uncover patterns in complex data.
6. Validity and Reliability

To ensure the validity and reliability of the literature review findings, several
strategies are used:

a. Triangulation: Using various data sources to validate the findings. Denzin
(1978) states that triangulation can enhance the accuracy and credibility of
qualitative research findings.

b. Member Checking: Involving other researchers in the verification process of
the findings to ensure that the data interpretation is consistent and accurate.
Lincoln and Guba (1985) suggest member checking to enhance the credibility
and internal validity of qualitative research.

c. Audit Trail: Documenting all steps in the research process in detail to ensure
transparency and reliability. Miles and Huberman (1994) state that an audit
trail is important for monitoring the consistency of research procedures.
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This methodology is designed to provide a comprehensive guide for conducting a
qualitative literature review on students’ motivation in project-based English learning.
The qualitative approach and thematic analysis techniques are used to provide deep
insights and high validity in the analysis of the findings.

RESULT AND DISCUSSION

This section presents the main findings from the literature analysis, structured
around the research questions guiding this review.
1. PBL Affects Student Motivation in Learning English

The literature indicates that Project-Based Learning (PBL) has a positive
influence on student motivation in learning English. PBL creates a more engaging and
interactive learning environment compared to traditional methods. According to
Thomas (2000), PBL encourages active learning, critical thinking, and problem-solving
skills, which in turn enhance student motivation. Beckett and Slater (2005) found that
PBL helps students see the relevance of their language learning to real-world contexts,
increasing their intrinsic motivation. Additionally, a study by Simons and Ertmer (2006)
demonstrated that students involved in PBL reported higher levels of motivation and
interest in their studies compared to those in traditional settings.
2. Key Factors within PBL Contributing to Increased Student Motivation in

English Language Learning

Several key factors within PBL contribute to increased student motivation:
a. Authenticity

Real-world relevance of projects helps students see the practical application of
their learning. Studies by Beckett and Slater (2005), Larmer, Mergendoller, and Boss
(2015), and Blumenfeld et al. (1991) support the significance of authenticity in PBL.
Authentic projects make the learning experience more meaningful and relevant, thus
increasing student engagement and motivation. When students work on tasks that have
real-world applications, they are more likely to be invested in the learning process and
see the value in their efforts.
b. Student Autonomy

Allowing students to make choices about their projects fosters a sense of
ownership and responsibility, enhancing intrinsic motivation. Research by Deci and
Ryan (1985), Belland, Kim, and Hannafin (2013), and Sungur and Tekkaya (2006)
highlights the importance of student autonomy in motivation. When students have
control over their learning and can pursue topics that interest them, their intrinsic
motivation is significantly boosted. This sense of autonomy encourages students to take
initiative and be more committed to their projects.
c. Collaborative Learning

Working in groups promotes social interaction and support, which can increase
motivation and engagement. Slavin (1996), Hmelo-Silver (2004), and Doppelt (2003)
provide evidence on the positive effects of collaborative learning. Collaborative projects
allow students to learn from one another, share ideas, and develop social skills. This
collaborative environment can create a sense of community and belonging, which are
important factors in maintaining high levels of motivation.
d. Task Complexity

Complex and challenging tasks that require critical thinking and problem-solving
can stimulate student interest and motivation. Studies by Bell (2010), Gijbels et al.
(2005), and Markham (2011) confirm the benefits of task complexity in PBL. When
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students are presented with challenging tasks that push them to think critically and solve
problems, they are more likely to be engaged and motivated. These tasks provide
opportunities for deeper learning and skill development, making the learning process
more rewarding.
e. Feedback and Reflection

Continuous feedback and opportunities for reflection help students understand
their progress and areas for improvement, fostering a growth mindset. Hattie and
Timperley (2007), Ertmer and Simons (2006), and Railsback (2002) discuss the role of
feedback and reflection in enhancing motivation. Constructive feedback allows students
to see their strengths and identify areas for improvement, while reflection helps them
internalize their learning experiences and understand the value of their efforts. This
process encourages a growth mindset, where students view challenges as opportunities
for learning and development.
3. Role of Intrinsic and Extrinsic Motivations in PBL

Intrinsic and extrinsic motivations both play significant roles in PBL for English
language learners. Intrinsic motivation is driven by internal rewards such as personal
interest and enjoyment in the learning process. According to Deci and Ryan (2000),
PBL enhances intrinsic motivation by providing students with meaningful and
interesting tasks that are relevant to their lives. Extrinsic motivation, on the other hand,
involves external rewards such as grades and recognition. PBL can incorporate extrinsic
motivators by including assessments and feedback that recognize student effort and
achievement. A study by Lam and Law (2007) found that both intrinsic and extrinsic
motivations are crucial in PBL, as they interact to support sustained student engagement
and learning outcomes. The balance of intrinsic and extrinsic motivation is important to
ensure students are both personally invested in their learning and receive recognition for
their efforts.
4. Practical Implications of Implementing PBL in English Language Classrooms

to Enhance Student Motivation

Implementing PBL in English language classrooms can have several practical
implications:
a. Curriculum Design

Teachers need to design curricula that incorporate real-world projects relevant to
students' lives and interests. Studies by Larmer, Mergendoller, and Boss (2015), Beckett
and Slater (2005), and Markham (2011) emphasize the importance of well-designed
PBL curricula. Effective PBL curricula should include projects that are meaningful to
students and connected to real-world contexts, making learning more relevant and
engaging.
b. Teacher Training

Effective PBL implementation requires teachers to be trained in facilitating
project-based learning environments, managing group dynamics, and integrating
language objectives with project goals. Research by Blumenfeld et al. (1991), Ertmer
and Simons (2006), and Doppelt (2003) highlights the need for comprehensive teacher
training. Teachers need to develop skills in guiding student inquiry, providing
constructive feedback, and supporting collaborative learning. Ongoing professional
development can help teachers stay current with best practices in PBL and continuously
improve their teaching strategies.

Jurnal Pendidikan Inklusif | 77



Analysis Of Students’ Motivation In Project-Based English Language Learning.

c. Assessment Methods

Assessment in PBL should be continuous and formative, focusing on both the
process and the final product of the project. Studies by the Buck Institute for Education
(BIE, 2003), Hattie and Timperley (2007), and Grant and Hill (2006) support the use of
formative assessment in PBL. Formative assessments provide regular feedback that
helps students improve their performance and stay motivated throughout the project.
Summative assessments should evaluate the final product and the learning outcomes
achieved, ensuring that students have met the project objectives.
d. Resource Allocation

Schools need to allocate appropriate resources, including time, materials, and
technological tools, to support PBL activities. Research by Grant and Hill (2006),
Larmer, Mergendoller, and Boss (2015), and Railsback (2002) discusses the necessity
of resource allocation for successful PBL. Adequate resources ensure that students have
the tools and support they need to complete their projects successfully. This includes
access to technology, materials for project creation, and sufficient time for project
completion.
e. Community Involvement

Engaging the community in projects can provide additional resources and real-
world contexts, enhancing the authenticity and impact of PBL. Studies by Railsback
(2002), Bell (2010), and Krajcik and Blumenfeld (2006) highlight the benefits of
community involvement. Community involvement can bring real-world expertise and
resources into the classroom, making projects more relevant and impactful. It also
provides students with opportunities to connect with local professionals and apply their
learning in meaningful ways.
5. Gaps in the Current Literature Regarding PBL and Student Motivation in

English Language Learning

Despite the extensive research on PBL, several gaps still exist in the literature:
a. Longitudinal Studies

There is a need for more longitudinal studies that track the long-term impact of
PBL on student motivation and language proficiency. Thomas (2000), Beckett and
Slater (2005), and Gijbels et al. (2005) discuss the need for longitudinal research.
Longitudinal studies can provide insights into how PBL influences motivation and
language learning outcomes over time, offering a more comprehensive understanding of
its long-term benefits and challenges.
b. Diverse Contexts

More research is needed on the effectiveness of PBL in diverse educational
contexts, including different cultural settings and varying levels of language
proficiency. Studies by Beckett and Slater (2005), Ertmer and Simons (2006), and
Doppelt (2003) highlight the need for research in diverse contexts. Understanding how
PBL works in different educational settings can help educators adapt the approach to
meet the needs of diverse student populations and ensure its effectiveness across various
contexts.
c. Technology Integration

The role of technology in enhancing PBL and student motivation in language
learning is underexplored and warrants further investigation. Research by Ertmer and
Simons (2006), Belland, Kim, and Hannafin (2013), and Markham (2011) discuss the
potential of technology in PBL. Technology can enhance PBL by providing tools for
collaboration, research, and project creation. Further research is needed to explore how
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technology can be effectively integrated into PBL to support student motivation and
learning outcomes.
d. Scalability

Studies on how PBL can be scaled effectively in large classroom settings without
compromising its quality are limited. Krajcik and Blumenfeld (2006), Larmer,
Mergendoller, and Boss (2015), and Blumenfeld et al. (2000) address the challenges of
scaling PBL. Scaling PBL in larger classrooms requires strategies to maintain student
engagement, provide individualized support, and manage group dynamics effectively.
Research on scalable PBL models can help educators implement the approach in diverse
educational settings while maintaining its quality and effectiveness.

e. Teacher Perspectives

More research is needed on teachers' perspectives and experiences in
implementing PBL to understand the challenges and support needed for successful
integration. Levine and Wallace (2000), Ertmer and Simons (2006), and Doppelt (2003)
highlight the importance of understanding teacher perspectives. Teachers' insights can
provide valuable information on the practical challenges of implementing PBL, the
support they need, and the best practices for successful integration.

f. Feedback and Reflection

Continuous feedback and opportunities for reflection help students understand
their progress and areas for improvement, fostering a growth mindset. Studies by Hattie
and Timperley (2007), Ertmer and Simons (2006), and Railsback (2002) emphasize the
role of feedback and reflection. Effective feedback and reflection practices are crucial
for student motivation and learning in PBL. Further research can explore how these
practices can be optimized to support student growth and development in PBL
environments.

Project-Based Learning (PBL) has a significant positive impact on student
motivation in English language learning. By engaging students in meaningful,
collaborative, and autonomous learning tasks, PBL can enhance both intrinsic and
extrinsic motivation. Educators, curriculum developers, and policymakers can use these
insights to design and implement more effective and motivating language learning
programs. Further research is recommended to explore the long-term effects of PBL on
student motivation and language proficiency, as well as to identify best practices for
implementing PBL in diverse educational contexts.

CONCLUSSION

Project-Based Learning (PBL) significantly enhances student motivation in
English language learning by engaging students in meaningful, collaborative, and
autonomous learning tasks. The key factors contributing to increased motivation within
PBL include authenticity, student autonomy, collaborative learning, task complexity,
and continuous feedback and reflection. Both intrinsic and extrinsic motivations play
important roles in sustaining student engagement and learning outcomes in PBL.

To effectively implement PBL and enhance student motivation, educators,
curriculum developers, and policymakers should consider designing authentic projects,
providing autonomy support, promoting collaboration, challenging students with
complex tasks, and offering continuous feedback. Further research is recommended to
explore the long-term effects of PBL on student motivation and language proficiency, as
well as to identify best practices for implementing PBL in diverse educational contexts.
By addressing these gaps and building on the existing literature, PBL can be more
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effectively integrated into English language classrooms to enhance student motivation
and learning outcomes.
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